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AnHoranus. llens uccnenoBanuss — ONEHUTh TOTOBHOCTh CTYAEHTOB-OYIYIINX y4HUTENEH
WHOCTPAHHOTO s3bIKa K peaju3alH Ipolecca camMooO0pa3oBaHUS C TIOMOIIBIO JAHATHOCTHKH,
BBITIOJIHEHHOW MOCPEACTBOM ompoca. B craThe mpencraBieH aHadu3 AUArHOCTUKM TOTOBHOCTH
CTYJICHTOB — OYAYIIUX YYUTEJICH aHTIUHUCKOrO sI3bIKa K €aMOOOpa3OBaHWIO, OCHOBAHHBIM Ha
SMIUPUYECKUX JAHHBIX MPOBEIEHHBIX CPElU CTYIEHTOB OMpPOCOB. PaccmaTpuBarOTCs MX yMEHHUS
B o0yacT caMooOpazoBaHMs, a TaKKe HEOOXOIUMOCTh M BO3MOKHOCTH peaU3allH JaHHOTO
nmpouecca. HayyHas HOBHM3HA 3akiioyaeTcs B TOM, 4YTO IIOJyYE€HHbIE pe3yiabTaThl OyIyT
CHOCOOCTBOBATh COJEPXKATEILHOMY HAMOJIHEHHIO pa3pabaTbiBaeMOil TEOPEeTUYEeCKOW MoAenu
JUHTBOIUAAKTHUECKON CTpaTeruu camooOpa3oBaHUs CTYIEHTOB, OCYIIECTBIIIEMYIO MOCPEICTBOM
aBTOPCKOTO 3JIGKTPOHHOTO Kypca, HEOOXOOUMOCTh KOTOpOl OOOCHOBBIBaeTCS B CTaThbe.
B pe3ynbraTe ObUIM TMOJYYEHBI JaHHBIC, MO3BOJISIIOIIME MPUCTYNUTh K pa3paboTKe aBTOPCKOTO
AJIEKTPOHHOTO Kypca, KOTOPBIA MOCIYKUT CPEICTBOM peajlu3alu JIMHI'BOJAUJAKTHYECKON
CTpaTeruy caMmooOpazoBaHus OyIyIIMX YUUTEIeH aHTJIMACKOTO A3bIKa, U Y4eCTh cepbl HHTEPECOB
OTOOpaHHOM Tpynmbl CTYACHTOB JJsi MOCIEAYIOLIEro HAIOJHEHUS MaTepHalioM aBTOPCKOTO
ANIEKTPOHHOTO Kypca.

KiloueBble ciioBa: aHTIIMHWCKHUI SI3bIK, camMooOpa3oBaHUE, aHKETHPOBAHHUE, OYMYIIHii
YUUTEINb.
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Abstract. Using a survey as a means of diagnostics, the aim of the research is to assess
the willingness for self-education among future English teachers (students). The paper presents
the results, obtained after the diagnostics of the willingness for self-education. The analysis is based
on the empirical data collected by means of the survey. Students’ autonomy and self-education
skills are considered, as well as the necessity and possible realisation of self-education. Scientific
novelty is defined by the fact that the obtained data will help to define the content for a theoretical
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model (e-course), presented as a means to realize a linguodidactic strategy of future English
teachers’ self-education. As a result, the data makes it possible to choose useful and valid content
when making the e-course.

Keywords: teaching methodology, English; linguodidactic strategy, self-education, strategy,
professional training, questionnaire.

Introduction

The worldwide tendency to the constant intellectual and cultural development
concerns every person, especially English teachers. Their extracurricular independent
work, self-education is traditionally a priority aspect both in the process of higher
education and in the subsequent professional activity. It must be mentioned that
imperfect university training programmes for future English teachers encourage
young specialists to think more about the importance of self-education, both personal
and professional.

What the university gives is not enough: the lack of methodology in teaching
English for Special Purposes (ESP), there is an acute problem in the inability
to possess the necessary stock of specialised vocabulary for ESP. When working with
technical texts and terminological dictionaries a young English teacher also
experiences significant difficulties. The misunderstanding of the peculiarities to teach
English to STEM students is huge. English for STEM students itself is a discipline,
which requires the ability to rely on unadulterated information from different sources
implies not only to read foreign literature on the speciality, but also active interaction
with international professional associations, which is currently carried out in English
language from STEM students [8].

As a result, a future English teacher faces the necessity to build a strategy to fill
in the gaps, how to properly teach and to learn by heart the proficient ESP
vocabulary [7]. There is a need to develop the ability of future English teachers to
learn continuously, to use the opportunities of non-formal and informal education
independently. This is especially important for those students who, after graduation,
plan to work with the field of English for Special Purposes, both in school education
and other institutions.

After we studied the trends in self-education among the students, foreign and
domestic, the necessity of making an e-course for future English teachers seemed to
be the most effective and comprehensive way to cover all the aspects in the field of
self- educating and self-developing.

Methods and materials

To start making a theoretical model, we divided our work in several stages:

1. To analyse already existing strategies and their means in a field of self-
education among students. We orient to the latest trends in the field of continuous
education of future teachers of English [1; 2; 3; 4; 5; 6]:

e accessibility;

o free use;

o feedback;
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visualisation; Base with current resources for self-study;
autonomy;
part of self-reflection.

2. To conduct among the chosen group of students a survey, analyse the data
and get results.

In this paper, the results of the second stage are presented. We selected a few
groups of third and fourth-year students from Moscow City University. Chosen
students participate in further stages of the experiment when the e-course is
approbated. The majority of students know what they would like to do or will do after
graduation and realise the choice of their profession. Thus, a total of 60 people were
interviewed, 31% of whom were 4th year students and 69% were 3rd year students.

The survey was organised in stages:

e establishment — selection of the target audience of the survey, contact with

students;

e preparatory — drafting the the questionnaire and its online format;

e practical — organisation of the online survey.

e final — summarising and analysing the results.

Results

At the preparatory stage, a diagnostic questionnaire was compiled to organise
a survey based on it among the selected target audience.

The practical stage consisted in distributing the text of the survey (Google
forms link
URL.:https://docs.google.com/forms/d/1Aj1lwfRLzBaAwkejwlYpNBASAICjjrXwCr
op— UsWERCc/edit) and conducting it.

When summarising the results at the end of the respective phase, we collect the
following conclusions:

1. Students’ opinions about future employment are almost equally divided,
which is shown in Figure 1. The results of the survey (question 2) show that
the majority of students intend to engage in private tutoring, almost a quarter of
students are determined to make a career in secondary vocational education
institutions, the same number of students want to work at school.

2. When analysing the questions (3-6) related to self-education, 61% of
respondents do not intend to engage in it, 39% expressed confidence that they will
self-educate and develop personally and professionally after graduation from higher
education institution. When assessing the skills of independent work on a five-point
scale, the majority (31.3%) evaluated them as “satisfactory”, 26% — “unsatisfactory”,
19% — “good”, 16% — excellent and 6% — “extremely unsatisfactory”. The answer of
90% of students to the question “Do you think that university training of future
teachers should be conducted through the formation of self-training/self-education
skills?” was “definitely yes” (Fig. 2).
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Fig. 1. Where do you plan to work after graduation?
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Fig. 2. Do you think that university training of future teachers should involve the
formation of self-education skills?

3. The next block of questions (7-9) was about the professional development.
The results of the show that 58% of the respondents see gaps in professional training,
42% are concerned about its methodological component, and only less than 1% of
respondents are satisfied with everything. At the same time, 57 per cent consider
language training insufficient and 43 per cent are satisfied with its level.
The evaluation of language training on a five-point scale showed that 47% rated their
training as “good”, 23% — as “excellent”, 20% — as “satisfactory” (question 10 of the
questionnaire) (Fig. 3).

4. Several questions (11-14) were devoted to ESP. The results of
the questionnaire show that 85 per cent of the students have an idea of what English
for Special Purposes is. However, to the question “Are you ready to teach English for
Special Purposes at this stage?” — 75% of the students answered negatively. At the
same time, to the question “Do you think it is necessary to master the skills of using
English in certain areas in the process of teaching?” the majority of students (77%)
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answered positively. Having expressed their readiness to master the named skills,
students had to choose (or name their own option) from the English for Specific
Purposes directions offered to them. It was possible to choose several options
simultaneously (Fig. 4). The analysis of the results of answers to this section of the
questionnaire shows that students choose those areas of English for Specific Purposes
that are used in the spheres most in demand on the labour market: technical and
IT spheres, which is quite consistent with the trends of digitalisation. This allows us
to make a more precise selection of language material and outline strategies for its
Implementation within the e-course.
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Fig. 3. How do you rate the language training?
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Fig. 4. In which area of English for Specific Purposes would you like to make up for your lack
of knowledge?
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It is particularly worth mentioning (15) that the majority of students who will
become future English teachers find it useful to include English for Specific Purposes
in the undergraduate curriculum (80%).

The analysis of the obtained data allows us to conclude the following:

1. The most demanded trend in the field of future professional activity among
respondents turned out to be tutoring; the second most popular answer was the option
“teacher of English in secondary educational institutions”.

2. The majority of students believe that they do not possess sufficient self-
education skills. A significant part of the respondents stated that they do not consider
themselves ready for its implementation.

3. Despite having some idea of “English for Special Purposes” is, most of
the students do not possess sufficient methodological and linguistic skills in this field.

4. The respondents are aware of the current realities of the digital world that
dictate the demand for technical professions, which led them to choose English for
Technical Purposes and English for Information Technology as attractive areas for
their future professional development.

5. Future teachers of English considered it appropriate to introduce English for
Specific Purposes course in the undergraduate programme. Most of them agreed that
the course we proposed and the knowledge gained would be useful to them in their
future professional activities.

Conclusion

The results of the survey help us to make an e-course as a mean of presenting
a linguodidactic strategy for future English teachers’ self-education. The course
includes the most effective, relevant and reliable content. It is convenient and user-
friendly and provides feedback. As for its structure, an e-course consists of a number
of modules. The content of each module is aimed at the formation of a certain skill
and competence in the sphere of self-education.
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VIIK 378(045)

PEAJIMBAIINA MEXKKYJIBTYPHOI'O HOAXOIA KAK CUCTEMA
OBYYEHUA UHOCTPAHHOMY A3BIKY
HA YPOBHE OCHOBHOTI'O OBPA3OBAHUA

BacuabeBa Mapuna HukosiaeBHa
aCCHUCTCHT Ka(ephbl eBPOINCHCKIX S3bIKOB U KYJIBTYP,
[IckoBckuii TOCYIapCTBEHHBIN YHUBEPCUTET, T. [IckoB, Poccus, marina32a@mail.ru

AHHOTaHHH. B crarne pacCMaTpuBarOTCA OCIN 06y‘leHI/IH aHrHHfICKOMy SA3BIKY B KOHTCKCTEC
peainnsanun MEKKYIbTYPHOT'O IMOAXO0JAa, 4 TAKXKE OIMPCACIIAIOTCA O6p330BaTeJ'II>HBIe BO3MOXXHOCTH
MCKKYJIBTYPHOI'O IIOAXOJa Ha YPOKax AHTJIMMCKOTO SI3bIKA B OCHOBHOM IIIKOJIE. O606H.[CH
HeI[al"Ol"I/I‘ICCKI/If/i OIIBIT W MPEACTABJICHBI TCXHOJIOI'HH, HpI/IéMBI U METOJBI B cq)epe pcainnsanuu
MCXKKYJIBTYPHOTO IIOAXOJA4, YTO IIOMOIJI0O HaM MNOpE€ACTaBUTb CUCTEMHYIHO MOJCIIL pEalru3alun
MCKKYJIBTYPHOI'O IIOAXOAA B 06y‘leHI/II/I HHOCTpaHHOMY A3BIKY Ha YPOBHEC OCHOBHOM IITKOJIBI.

KiaroueBnie cJioBa: MC)KKy.]'ILTypHLIﬁ nmoaxoa, MCEXKKYJIbTYpHAsI KOMMYHHUKATHUBHAA
KOMIICTCHIIUA, CUCTEMA, MOICIIb.

IMPLEMENTATION OF THE INTERCULTURAL APPROACH AS
A SYSTEM OF TEACHING A FOREIGN LANGUAGE AT THE LEVEL OF
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Abstract. This paper examines learning objectives of teaching English in the context
of the implementation of an intercultural approach, and it also defines the educational opportunities
of the intercultural approach in English lessons in secondary school. The paper considers different
views of pedagogical society on the topic of implementation the intercultural approach into
teaching foreign languages. The paper summarises technologies, techniques and methods in
the field of implementation of intercultural foreign language education, which helps to present
a model for the realization that approach at the secondary school level.
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